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CHAPTER 13 | MEDIA STUDIES

e of our lives t

 be exploring carefully if we wish to makeriS:: ;Ou in the many

writers discover meanings that may SurP s everyd i
entertainments, and guilty pleasures .that temp

 ars study what we do for fun—enjoying on

advertising, to name just a few of the pl

learn how every cultural artifact: no -maﬁ  quite signifoa
carries meaning that shapes our lives in often q

In this chapter, you will be invited to COl’lSlde'IC‘l Ve:i};izlsffz‘}?:
tives about the effects of online culFure on our ’}t iﬁere d'; e
suggests that there are clear downs@es to our Ge 1 offers
tive” selves, particularly on social media. J ane Mc 01111 gt'
perspective on the problem-solving potential o'f co e?] Ve St {
which might offer inspiration for solving rea.l-llfe challenges, t0 W
would you chime into this complex conversation? . ¥

Some of the authors in this chapter focus specifically on tele
films, such as Joni Adamson, who reveals the surprising Popul ty
film Avatar among some indigenous environmental activists. Ken C
and Shannon R. Wooden examine unexpected role models for a :
of masculinity in Pixar films, while bell hooks notes that films anc
sion shows may not be so forward-thinking when it comes to dep
poverty. Jean Kilbourne also examines the ways media can reinf
aging stereotypes that limit the ways we see both women and m
solutions do these writers offer? '

. e
line avatars, movies, a

media culture, but they also help us understand that the past is
with us in our concerns for the present and hopes for the future. ¥
you see media today as the end of culture as we knew it, the same
or something entirely new—or perhaps all three—these readin:
provocative questions about the significance of our “just-for-fun”

~ Visit macmiIlanhighered.com/frominquiry3e to view documenta
5 videos from The Representation Project that explore how the media shape
expectations of femininity and masculinity.,

SHERRY TURKLE
Growing Up Tethered

- on the intersections of technolo : s
{ £ &Y, media, psych iology, 00 |
- programs that include NPR, Nightline, anq Zl";zey Co(l)li(e)fty kz;lgrts O’I?lllgﬁggﬂé" i
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¥

» ere;i?ezmon?f:{n lWhich indicates one of
This pece o e 1 1.
pupect More from TecanoloRyand Tess froms Eaoh i ooy . - i
led, “Growing D e e 0
et about BT D e o ot oo 1 |
reading the TS paragraphs to rﬂ he Coh\}ersatifns Eguse i
wing vith teenagers, and her evaluation. s it far to all trge ponr b
“ethered” on?? What Problemsdogs Turkle find in not bein fbl e:a §i ‘
[ate from one sdparept}sl, %J:ré}d ﬁ-org one’s friends? : g able to sepa- | f
As you read, weig kle’s description of thi . .-
e calls the "tethered"'or?'“'cdllabofztive scfethls B - ooine Cwhat |

If") against her analysi
g e Ty sis of
(his media-moderated behavior as either a “pathology” or as justya iyt

rorm—or perhaps both. (See paras. 22 to 26 in particular.) Turkle raises
<ome different theories of the self in paragraphs 29 and 30. Sband T

be sure you understand the ideas she attributes to Erik Erikson Jay Lifton l ﬂ g
and her own theory of the narcissistic self. To what extent do her examples
and explanations support this claim? #

In her sections titled “The Avatar of Me” and “Presentation Anxiety,”
Turkle offers some extended examples of the ways we self-consciously
craft our public personas on social media, whether through games like the
Sims or in profiles on Facebook. Evaluate your own earliest—and then
later—experiences with Facebook or other social media sites that require
akind of crafting of online identity. We suspect you could have some lively
discussions with your classmates (or friends and family outside of your
class) about the good and bad and stress-producing aspects of this form
of media.4How would you respond to Turkle’s claims about the benefits
versus the deficits of being a “tethered” or “collaborative” self? (And would
vou respond differently if you were speaking to her in person versus via
text, tweet, or on another social media platform?)

B e

TED talk in 2012 titled, “ v
a concerns about the effects o .

her

g

Roman, eighteen, admits that he texts while driving and he is not going 1
to stop. “T know I should, but it’s not going to happen. IfI geta Face-
book message or something posted on my wall . . . I have to see it. I have
0."Tam speaking with him and ten of his senior classma.tes at the C.ran-
*lon School, a private urban coeducational high school in COI'll'leCtIC.ut.
His friends admonish him, but then several admit to the same behav.mr,
Why do they text while driving? Their reasons are not reasons; they sim-
Plv express a need to commect. “I interrupt a call even if the new,ﬁall Sayfsf
"Nknown’ as an jdentifier—1 just have to know who it is. So I CUtdO

@ frieng for an ‘unknown,” says Maury. “I need to knovx.r who w’ante to
Onnect, .And if I hea'r my phone, I have to answer it. I don’t have a

5 re calling for.” Marilyn adds,
@ - I'have to know who it is, what 1:he}£'l atext L hayett Ioold

No ws me the text as a pop up
i Matter what. Fortunately, my phone Shoh looking while I'm driving.”

Mup frong ...soIdon’t have to do too muc
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f waiting for connection. And

o

e e
illing to take risks, - Jents : :
gﬁ fiir:?tgz)eti}i },)A};l(;rzlii'rt:lfgvfse; lrr:etci:r?tc ;lfueise on his arm. “I went ri |
the handle of the refriger;ttc;g;: Rt vas the last time tyOlfl fel; Itlhai’% " .:
didn{ta\iztrtl}tliog rl;)eu Ii)n?e?w:lpted?" I expect to h.e:;rt ;noisy ch:;zsys Fcf:;
none. Silence. “I'm waiting to be 1'nterru}3tec'1 rlg_n Ge a’connection, e
g L d term Pinterruptiop - the begmlllllrfbot pets and on thieuf Iiét~ 3

wit
Today’s young people have grown up :
work (i)n ayfil}iy tetghgred life. In their views of robots, they are pioneers, the

first generation that does not necessarily take simulation t(.) b? secon.d best
¢ ik : —they are, after all risking their liyes
As for online life, they see its power—they : oh

; iew it as one might the weather: to

to check their messages— but they also v.1ew ! d. Thev’ a
be taken for granted, enjoyed, and sometimes endqre . They've gotten used
to this weather but there are signs of weather fatigue. There ar e. SO many
performances; it takes energy to keep things up; al?d it takes tll:ne, a %Ot
of time. “Sometimes you don'’t have time for your friends excep.t if they're
online,” is a common complaint. And then there are the ggr_n_Ll.llS_1%5 of the
networked life—the ones that lead to dangerous driving and chipped teeth.

Today’s adolescents have no less need than those of previous genera- «

tions to learn empathic skills, to think about their values and identity, and
to manage and express feelings. They need time to discover themselves,
time to think. But technology, put in the service of always-on communica-
tion and telegraphic speed and brevity, has changed the rules of engage-
ment with all of this. When is downtime, when is stillness? The text-driven
world of rapid response does not make self-reflection impossible but does
Aittle to cultivate it. When interchanges are reformatted for the small
screen and reduced to the emotional shorthand of emoticons, there are

necessary simplifications. And what of adolescents’ need for secrets, for
marking out what is theirs alone?
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se, the time on the river ;
orld. Of course, er is emblematic
\}(Tln ongoing process through which chil not of a moment but
ol ©

7 €N separate fr i
' rite of passage is now transformed om their parents.
It

R : Y technolg i,
ant, the child internalizes the adults in hi =y 1 the traditional
va 2

s .
i reshold of independence, In fhe i or her world before crossing

€10, technologically tethered

spoke with were given_a phone between the ages of nine and thirteen— the
oift typically comes with a contract: Children are expected to answer their
I}arents’ calls. This arrangement makes it possible for the child to engage
in activities—see friends, attend movies, go shopping, spend time at the
beach—that would not be permitted without the phone. Yet, the tethered
child does not have the experience of being alone with only hinmélf
(o count on. For example, there used to be a point for an urban child, an
important moment, when there was a first time to navigate the city alone.
It was a rite of passage that communicated to children that they were on
their own and responsible. If they were frightened, they had to experience
those feelings. The cell phone buffers this moment.

Parents want their children to answer their phones, but adolescents s
need to separate. With a group of seniors at Fillmore, a boys’ preparatory
school in New York City, the topic of parents and cell phones elicits strong
emotions. The young men consider, “If it is always possible to be in touch,
when does one have the right to be alone?”

Some of the boys are defiant. For one, “It should be my decision about o
whether I pick up the phone. People can call me, but T don’t have to talk to
them.” For another, “To stay free from parents, I don't take my cell. Then
they can’t reach me. My mother tells me to take my cell, but I just don’t.”
Some appeal to history to justify ignoring parents’ calls. Harlan, a distin-
Quished student and athlete, thinks he has earned the right to greater inde-
Pendence. He talks about older siblings who grew up before cell phones
and enjoyed greater freedom: “My mother makes me take my phone, bu,t

"¢ver answer it when my parents call, and they get mad at me. I don't
¢l T shoulq have to. Cell phones are recent. In the last ten years, every-
one started getting them. Before, you couldn't just call someone whenevgr.

on't see why I have to answer when my mom calls me. My older sis-
* didn't have to do that.” Harlan’s mother, unmoved by this areiment
rom Precedent, checks that he has his phone when. he leaves for school in
st]e] Morning; Harlan does not answer her calls. Things are at an unhappy
“dlemate ; :
] Severg] boys refer to the “mistake” of having t}';‘Ught th:z;zrfv?:}sl 10
OWto text and send instant messages (IMs), which they now eq

le r

.
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. « made the mistake

e bottle. For One’tly, so now if I don't

cen
s t text message.” For

r'%el?n ow how. It was the s

| the time. It is really

letting the genie out of th

ing my parents how to text-messag i

when they ask me to call, I get ag'dn

“I taught my parents to IM. They : 11\/1 el

thing I could do. Now my parents D

ing. My parents are upsetting me. I jbe s
Teenagers argue that they shoul

ed.
“on call.” Parents say that they, t00, f - tr?rll) . to call or text and
child is carrying a cell phone, it 1s frightening :

; ” the mother of
response. ‘I didn't ask for this new worry, Say : “tries not to call
school girls. Another, a mother of three teenagers, onse, she panics:
it’s not important.” But if she calls and gets 0 resp ¢ y

w they have their phones. Int

) i X A d I kno o
I've sent a text. Nothing back. An here is something abou

s tt
ally, I know there is little reason to worty. Bu‘ : U
unanswered text. Sometimes, it made me a bit nutty. One time, I kept senc

texts, over and over. I envy my mother. We left for school in the morning )
came home. She worked. She came back, say at six. She didn’t worry. I'er
imploring my children to answer my every message. Not because I fee
aright to their instant response. Just out of compassion.

Adolescent autonomy is not just about separation from parents.
lescents also need to separate from each othgr. They experience
friendships as both sustaining and constraining. Connectivity brings
plications. Online life provides plenty of room for individual experimenta-
tion, but it can be hard to escape from new group demands. It is common
for friends to expect that their friends will stay available—a technology-
enabled social contract demands continual peer presence. And the teth-
ered self becomes accustomed to its support. s
Traditional views of. adolescent development take autonomf‘ and 3
S rne boundies o e g of s uceeSiy i

pment, we work toward an independent self

.capable'of having a feeling, considering it, and deciding whether to share
it. 'Sharmg a feeling is a deliberate act, a mov. '
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~ hoalso has a phone in hand, No

, . : W, technology :
smotions Whlle they a;“eﬂbelng formed, 1 Sl:lplg)}c: Iftnakes 1t easy to express
- which f.eehnhg s are not fully experienceq until the " an emotional style in
,therwise, there 1S EVery opportunity to form a thyoar‘i1 Communicated. Put
. .omments. ught by sending out for

The Collaborative Self

julia, sixteen, a sophomore at Branscomb, an urban

New Jersey, turns texting into a kind of polling, Juli

warm presence, with smiling, always-alert eyes.

up, Julia texts it. Where things go next is guided
Julia says,

public high school in
a has an outgoing and
When a feeling bubbles
by what she hears next.

If I'm upset, right as I feel upset, I text a couple of my friends . . . just because
I know that they’ll be there and they can comfort me. If something exciting
happens, I know that they’ll be there to be excited with me, and stuff like that.
So I definitely feel emotions when I'm texting, as I'm texting. . . . Even before I
get upset and I know that I have that feeling that I'm gonna start crying, yeah,
I'll pull up my friend . . . uh, my phone. . . and say like . . . I'll tell them what
I'm feeling, and, like, I need to talk to them, or see them.

“I'll pull up my friend . . . uh, my phone.” Julia’s language slips tell-
ingly. When Julia thinks about strong feelings, her thoughts go both to her
phone and her friends. She mixes together “pulling up” a friend’s name on
her phone and “pulling out” her phone, but she does not reall_y correct her-
self so much as imply that the phone is her friend and that friends take on
identities through her phone. '

After Julia sends out a text, she is uncomforta?le untll’ she: gets one
back: “T am always looking for a text that says, ‘Oh, I'm sorty, cclar Oh, tjhit's
great.” Without this feedback, she says, “It’§ ha’l’"d to calm OeVsVnc-mS; 12;
describes how painful it is to text about “feelings and gelt'lr;) ii Et aw;;.y3
get mad. Even if I e-mail someone, I want the respogse’rrlleti,rnfs I'm liké,
Twant them to be, like, right there answering me. Al? cSIZpen o
Uh Why can’t you just answer me?...... I wailt, like,

y hem again.
- : : ; me, and T'll text t
}t 18, [ wait like an hour if they don’t answer Her anxiety is palpable.

£ v))”
ay!

"¢ you mad? Are you there? Is everything o yshe iexts, “You want them
ulia myst have a response. She says of those not there, she moves on
tere, because you need them.” When they afz . “I go to another
Vith her nascent feelings, but she does not MoV

” . imi TOogres-

‘end and tell them. ton describes 2 similar prog! 5

: ings as 5 II” to
. "I start to have some happy feelings == ™ yvant to make a ca

i . : “ e a feelin& = 0 . r case, send a
9 'h Julia, things move from ‘I hav g Porin e

ake a oo e and refle
te Vant to have a feeling, I need 10 mis the ability 1 be alon :
X What jg not being cultivated here
S —~——

on alone

Sio
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on one’s emotions in private. On the contrary, teenage;s repo td
fort when they are without their cell phones.* They need to'DENY
in order to feel like themselves. Put in a more pOSitive ‘Weily bo
dia and Julia share feelings as part of discovering them. They
collaborative self.

Estranged from her father, Julia has lost her close attachm ]
relatives and was traumatized by being unable to re'ach her m
ing the day of the September 11 attacks on the Twin .Towers.
illustrates how digital connectivity— particularly te>‘<t1ng—can;,;
to manage specific anxieties about loss and separ atlon.. But w
does—her continual texting, her way of feeling her feelings o
shares them —is not unusual. The particularities of every individ
express personal history, but Julia’s individual “symptom” comes
being a generational style.s 4

Sociologist David Riesman, writing in the mid-1950s, remarke
American turn from an inner- to an other-directed sense of self.
a firm inner sense of purpose, people looked to their neighbors fo
tion. Today, cell phone in hand, other-directedness is raised to .
power. At the moment of beginning to have a thought or feelin
have it validated, almost prevalidated. Exchanges may be brief,
is not necessarily desired. The necessity is to have someone be th

Ricki, fifteen, a freshman at Richelieu, a private high schoo
in New York City, describes that necessity: “I have a lot of people
contact list. If one friend doesn't ‘get it,’ I call another.” This mark
to a hyper-other-directedness. This young woman’s contact or buddy lis
has become something like a list of “spare parts” for her fragile ad;tlg%& nt
self. When she uses the expression “get it,” T think she means “pick up
phone.” I check with her if I have gotten this right. She says, “Get it,’ yeah,
‘pick up,’ but also ‘get it,” ‘get me.’” Ricki counts on her friends tb finish
her thoughts. Technology does not cause but encourages a sensibility in
which the validation of a feeling becomes part of establishing it, even part
of the feeling itself. !

I have said that in the psychoanalytic tradition, one speaks about »
narcissism not to indicate people who Tove themselves |
so Iragile that it needs constant support.” It cannot tolerate the complex

sentations. These representations (some analytic traditions refer to the™
as “part objects,” others as “self-objects”) are 4] that the fragile self ¢
handle. We can easily imagine the utility of inanimate companions t0 $*°
a self because a robot or a COmputational agent can be sculpted to mee!
one’s needs. But a fragile person can also be supported by selected and lin*
ited contact with people (say, the people on 4 cell phone “favorites” Jist)- "
a life of texting and messaging, those on that contact list can be made
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appear almost on demand. You can take what
ot grauﬁed, you can try someone else

Again, technology, on its own, does not -
0 OUT emotions and other people. But it d;:USe thls.new way of relating
new style of being with each other becomes SS rpake it easy. Over time, a
. ertain ways of relt N b nauc;cuiﬂly sanct19ned. In every
be continually in touch, needing to be continualii1 '.In our time, if we can
o problem or 2 pathology but an accommodazgg t;)uch does not seem
ffords. It becomes the norm. QRWiiat: technology

The history of what we think of as péych_opathology is d ic. If i
a partiCular time and place, certain behaviors seem disru t){nantl;::- .
labeled pathological. In the nineteenth century, for exampleps:)/(ial rey .
sion was considered a good and moral thing, but when w;)men losipsr:rsl:
«ation or the ability to speak, these troubling symptoms were considered
, disease, hysteria. With more outlets for women's sexuality, hysterical
symptoms declined, and others took their place. So, the much'-prescr'ibed
rranquilizers of the 1950s spoke to women’s new anxieties when marginal-
ized in the home after a fuller civic participation during World War II.

Now, we have symptoms born of fears of isolation and abandonment.
In my study of growing up Th the networked culture, I meet many children

and teenagers who feel cast off. Some have parents with good intentions

who simply work several jobs and have little time for their children. Some
Itiple divorces—and float from one

have endured divorce —sometimes mu
parent to another, not confident of their true home. Those lucky children
who have intact families with stable incomes can experience other forms

of abandonment. Busy parents are preoccupied, often by what is on their
cell phones. When children come home, it is often to a house that is empty

until a parent returns from work.

For young people in all of these circumstances, computers and
mobile devices offer communities when families are absent. .In this co.n-
text, it is not surprising to find troubling patterns of connection and dis-

connection: teenagers who will only “speak” online, who Flgorouilyﬁaf\t/o;g
face-to-face encounters, who are in text contact with tllllflr parir; }? exe .
or twenty times a day, who deem even a te’l,ephone c::\N : :))2 l':?nk » thI::se
sure and say that they will “text, not talk.” But are o e
as pathologies? For as social mores change, what f)r}n o S
come to seemn normal. Twenty years e plzaCtrlril)tﬁer fifteen times a
ogist, if [ had met a college junior who callos e;; t dress to wear, extol-
day, checking in about what shoes t0 buy and e 3 about the difficulty
ling a new kind of decaffeinated tea, and complﬁgl}r:eghavior problematic.
of a physics problem set, [ would have thouz‘%hf::1 ulties with separation. I
I would have encouraged her t0 explore dldrecss ed for her to proceed to
Would have assumed that these had to be allege student who texts home
Successful adulthood. But these days: @ o

ffieen times a day is not unusual

You need and move on. And,

23

24

25
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s texting—while wai

High school and colle.ge stl{dents 135: \2:]1:;’21’% 5 thi cani ‘S’Vﬁ
in line at the cafeteria, while eating, V\;re ‘o parents; Whationds Wermght
o GmEsiRelanany ol et do things. But a behavior thathas
have seen as a problem becomes how we 2l

. : blems that once caused us 10 see
become typical may still express the prq ot be in an adoleseens
it as pathological. Even a typical behavior may n eem«’?

elopmental interest. gt
i COI:I)'lSideI‘ Leo, a college sophomore far from home, who fe.els crippling
loneliness. He tells me that he “handles” this problem by textlr}g and ca|.
ing his mother up to twenty times a day. He rerparks that this behayiop
does not make him stand out; everyone he knows is on a phone all day. Byt
even if invisible, he considers his behavior a symptom all th.e same.

These days, our relationship to the idea of psychological autonomy
is evolving. I have said that central to Erik Erikson’s thinking about ado-
lescents is the idea that they need a moratorium, a “time out,” a relatively
consequence-free space for experimentation. But in Erikson’s thinking, the
self, once mature, is relatively stable. Though embedded in relationships,
in the end it is bounded and autonomous.* One of Erikson’s students, psy-
chiatrist Robert Jay Lifton, has an alternative vision of the mature self. He
calls it protean and emphasizes its multiple aspects.® Thinking of the self
as protean accents connection and reinvention. This self, as Lifton puts it,
“fluid and many-sided,” can embrace and modify ideas and ideologies. It
flourishes when provided with things diverse, disconnected, and global.

Publicly, Erikson expressed approval for Lifton’s work, but after

Erikson’s death in 1994, Lifton asked the Erikson family if he might have
the books he i

The Avatar of Me

Erikson said that identity play i

aif liescents use the rich Mmaterials of onlipe life to do that work. For exam
,In a i i '

Is)ion of Sgeacrgr?cf lic? ?S e online (think of this as a very junior Ve

yourself, build a }:oiéey(;lrllc;: a ish j o i Srprescest OE

can set about reworkin Yourtaste. Thus provisioned, Y

g in the virtyga] : e
gone so well in the real aspects of life that may not hav

29

30
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4 “«
nline innocent. I want to have a rest,” she ’

clls me she can get “practice at being a dj
at Sims is for me. Practice.”

Katherine “practices” on the game 2

1nd after dinner. She says she feelsg comfzitzzeil;fﬁi' vcil;n;gl,sfchml e
her activities in the game have led her to do anythin difl; i el. I.ask her. if
qway from it. She replies, “Not really,” but then goes gn to ?il:srétri}{);n h};er Efe
life is in fact beg’inning to change: “I'm thinking about breaking up w11\:;/1 rrff
hovfriend. I don't want to .have sex anymore, but I would like to have a boy-
friend. My characte.r on Sims has boyfriends but doesn’t have sex. They [tfxe
hoyfriends of her Sims avatar] help her with her job. I think to start fresh I
would have to break up with my boyfriend.” Katherine does not completely
identify with her online character and refers to her avatar in the third per-
son. Yet, The Sims Online is a place where she can see her life anew.

This kind of identity work can take place wherever you create an 34
avatar. And it can take place on social-networking sites as well, where one’s
profile becomes an avatar of sorts, a statement not only about who you
are but who you want to be. Teenagers make it clear that games, worlds,
and social networking (on the surface, rather different) have much in com-
mon. They all ask you to compose and project an identity. Audrey, sixteen,

a junior at Roosevelt, a suburban public high school near New York City,
is explicit about the connection between avatars and profiles. She calls her
Facebook profile “my Internet twin” and “the avatar of me.”

Mona, a freshman at Roosevelt, has recently joined Facebook. Her 35
parents made her wait until her fourteenth birthday, and I meet her shortly
after this long-awaited day. Mona tells me that as soon as she got on the
site, “Immediately, I felt power.” I ask her what she meani. Shc,ens;yi, ,}];he
first thing I thought was, ‘I am going to broadcast s 73
Mona e :+o her rofile, things were not Sf) straightiorward.

own to write RIS lete, there is room for perfor-
Whenever one has time to write, edit, and delete, nd rewrote her
Mance, The “real me” turns out to be elusive. MO; > wrg;:rel aWhich pictures
Profile. She put it away for two days and st Sl a%‘son.al life to reveal?
0 add? Which facts to include? HOW much of her pe bled? Or was this a
: vere troubled:
hould she give any sign that things at home¥
Place to ook good?
b Mona worries that she does 10
“tself sound interesting: “What kin i
inlmllar questions plague other yo}:mglzf;’f themse
jui 10 have boyfriends. Should t ?e }\INhat if they conside
Slarting to date someone new:

wh

gh of a social life to make 36
| life should I say I have?”
her class. They are start-
Jves as single if they are
 themselves in a

t have enou
d Of persona



438 CHAPTER 13 | MEDIA STUDIES

lIs me that “it’s ¢
relationship, but their boyfriends do not? Mona te

isti nnecte
sense” to check with a boy before listing yourself as co dto

ion.” re are mis
“that could be a very awkward conversation- SoC ;l:lebe i un y
ings and recriminations. Facebook at fourteen rful plac

many, it remains tearful well through college and gradl—llate Slfhoo'
that might seem straightforward is fraught. qu CXaAIP I,
Facebook to confirm someone as a friend or ignore the request, ]
a Roosevelt senior, says, “I always feel a bit of Pamc. F Who s
friend? . . . I really want to only have my cool friends listed, but
to a lot of other kids at school. So I include the more unpopular o
then I'm unhappy.” It is not how she wants to be seen. -

In the Victorian era, one controlled whom one saw and to wh 0
was connected through the ritual of calling cards. Visitors came i
and, not necessarily expecting to be received, left a card. A card
your home in return meant that the relationship might grow. In it
way, friending on Facebook is reminiscent of this tradition. qu ,
book, you send a request to be a friend. The recipient of the requ
the option to ignore or friend you. As was the case in the Victoriar
there is an intent to screen. But the Victorians followed socially accep
rules. For example, it was understood that one was most open to people
of similar social standing. Facebook is more democratic—which leaves
members to make up their own rules, not necessarily understood by those
who contact them. Some people make a request to be a Facebook friend
in the spirit of “I'm a fan” and are accepted on that basis. Other people
friend only people they know. Others friend any friend of a friend, using
Facebook as a tool to expand their acquaintanceships. All of this can be
exciting or stressful—often both at the same time, because friending has
consequences. It means that someone can see what you say about yourself
on your profile, the pictures you post, and your friends’ postings on your
t‘wall,” the shar'ed communication space for you and your friends. Friend-
ing someone gives that person implicit permission to try to friend your
friends. In.fact,.the S}fstem constantly proposes that they do so.

Early in this PITOJeCt,.I was at a conference dinner, sitting next to ai 38
author whose publisher 1.r151sted that she use Facebook as a way to pro-
ot b e bk Th e wa 0 e he it ol pople e
il e i are the themes of her book with an ever

gp ! rea ﬁ:rs 1p. Her publisher hoped this strategy would
rpak; hejr book go viral.” She had expected the Facebook project t© feel
like business, but instead she described complicated anxieties about 1

took me right back to high schoo] ”
I promised her that when T io; t ¥
; . ' joined Faceb y firs
feelings, while the site was still ney tq me. I\el:lyo‘:;yl ﬁ\f.gzlflgefierlcg()srgor:; seem
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 qal:Thad to decide between “friending” plan A (this will be a place for
Lople T actually know) and plan B (I will include people who contact me

+ cause they sa¥ they appreciate my work). I tried several weeks on plan A
:“nd then switche.d e the U inclusive plan B, flattered by the attention
 srangers, justifying my decision in professional terms.

" gut now that I had invited strangers into my life, would I invite myself

. to the lives of strangers? I would have anticipated not, until I did that

ory thing. I saw that one of my favorite authors was a Facebook friend
O,’ﬁ friend. Seized by the idea that I might be this writer’s friend, I made
v request, and he accepted me. The image of a cafeteria came to mind,
nd 1 had a seat at his virtual table. But I felt like a gatecrasher. I decided
realistically that I was taking this way too seriously. Facebook is a world
iy which fans are “friends.” But of course, they are not friends. They have
wcen “friended.” That makes all the difference in the world, and I couldn't
«ct high school out of my mind.

Presentation Anxiety

What are the truth claims in a Facebook profile? How much can you
lie? And what is at stake if you do? Nancy, an eighteen-year-old senior at
Roosevelt, answers this question. “On the one hand, low stakes, because no
one is really checking.” Then, with a grimace, she says, “No, high stakes.
Everyone is checking.” A few minutes later, Nancy comes back to the ques-
tion: “Only my best friends will know if I lie a little bit, and they will totally
understand.” Then she laughs. “All of this, it is, I guess, a bit of stress.”!!

At Cranston, a group of seniors describe that stress. One says,
‘Thirteen to eighteen are the years of profile writing.” The years of identity
construction are recast in terms of profile production. These private school
students had to write one profile for their applications to middle school,
another to get into high school, and then another for Facebook. Now they
are beginning to construct personae for college applications. And here,
says Tom, “You have to have a slightly different persona for the different
©lleges to which you are applying: one for Dartmouth, a different one,
4, for Wesleyan.” For this aficionado of profile writing, every applica-
"on needs a different approach. “By the time you get to the questions for

¢ college application, you are a professional profile writer,” he says. His
“4Ssmate Stan describes his online profiles in great detail. Each'sc.arves.a
a;' ¢rent purpose, but they must overlap, or questiorls. of au.thent1c1ty v‘vﬂl
: Ise, preating the illusion of authenticity demands vmuosu}f. Presentm.g
self jp these circumstances, with multiple media and multiple goals, is
lo;easy work. The trick, says Stan, is in “weaving proﬁlesdtf)ge}:lt.l'u;:“ : h sc;
People can see you are not too Crazy. - - - Whatglleargedin HIgASERO0

\\’as ”
Profileg ke a me.
, profiles, profiles, how to ma 4
arly in my study, a college senior warned me not to.be‘: 11;0016(:1 by any:
like You interview who tells you that his Facebook page 1s the real me. Fts
eing in 4 play. You make a character.” Eric, 2 college-bound senior

41

42

43
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at Hadley, a boys’ preparatory SChOOI in I'Ul'al New Jersey, éeseri
self as savvy about how you can “mold a Fafleb?f)k page.” Yet, g
is shocked when he finds evidence of girls using sh1~1r,1kmg" so
appear thinner on their profile photographs. “You cant see that ¢
it when you look at the little version of the picture, but when yoy
a big picture, you can see how the background is distorted,j’ By ei&kﬁ.een
he has become an identity detective. The Face.book profile 1§ a parueglar'
source of stress because it is so important to high school social lifeé';Seﬁié
students feel so in its thrall that they drop out of Facebook, if only;fql;;a
while, to collect themselves. =>r~,=\.=; ]
Brad, eighteen, a senior at Hadley, is about to take a gap year to do con,.
munity service before attending a small liberal arts college in the Mldwgst, 4
His parents are architects; his passion is biology and swimming. Brad wangs
to be part of the social scene at Hadley, but he doesn't like texting or instang
messaging. He is careful to make sure I know he is “no Luddite.” He hag
plenty of good things to say about the Net. He is sure that it makes it eas.
ier for insecure people to function. Sometimes the ability to compose his
thoughts online “can be reassuring,” he says, because there is a chance to
“think through, calculate, edit, and make sure you're as clear and concise as
possible.” But as our conversation continues, Brad switches gears. Even as
some are able to better function because they feel in control, online commu-
nication also offers an opportunity to ignore other people’s feelings. You can
avoid eye contact. You can elect not to hear how “hurt or angry they sound
in their voice.” He says, “Online, people miss your body language, tone of
voice. You are not really you.” And worst of all, online life has led him to
mistrust his friends. He has had his instant messages “recorded” without his
knowledge and forwarded on “in a cut-and-paste world.” ‘
In fact, when I meet Brad in the spring of his senior year, he tells me + |
he has “dropped out” of online life. “I'm off the Net,” he says, “at least
for the summer, maybe for my year off until I go to college.” He explains
that it is hard to drop out because all his friends are on Facebook. A few
weeks before our conversation, he had made a step toward rejoining but
immediately he felt that he was not doing enough to satisfy its demands.
He says that within a day he felt “rude” and couldn’t keep up. He felt gu?lt)’
because he didn't have the time to answer all the people who wrote to him.
He says that he couldn’t find a way to be “a little bit” on Facebook—it does
not easily tolerate a partial buy-in. Just doing the minimum was j{pur
exhaustion.”
In the world of Facebook, Brad says, “your minute movie prefere™
matter. And what groups you join. Are they the right ones?” Everything® a
token, a marker for who you are:

nces ¥

When you have to represent yourself on Facebook to convey to anyone who

doesn’t know you what and who you are, it leads to a kind of obsession dio
about minute details about yourself. Like, “Oh, if I like the band Stat€ Ra
and the band Spoon, what does it mean if I put State Radio first O Spoont
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first on my list of favorite musical artists? What will people think ab

me?” T know for girls., trying to figure out, “Oh, is thif picI:)tsre ‘zoo : Ou;'

10 put? Is it prudish if I don't put it?” You have to think carefull foerve:jolcrll :
reason, given how much people will look at your profile and obzess ogver it
you have to kn0\.N that everything you put up will be perused ve carefull.
And that makes it necessary for you to obsess over what you dorgut up anc}i"
how you portray yourself. .. . And when you have to think that much about

what you come across as, that's just another way that . . . you're thinking of
vourself in a bad way.

For Brad, “thinking oﬁyour self in a bad way” means thinking of your- 47
Il in reduced terms, in short smoke signals” that are easy to read. To
e, the smoke signals suggest a kind of reduction and betrayal. Social
nedia ask us to represent ourselves in simplified ways. And then, faced
with an audience, we feel pressure to conform to these simplifications.
On Facebook, Brad represents himself as cool and in the know—both
| qualities are certainly part of who he is. But he hesitates to show peo-
| ple online other parts of himself (like how much he likes Harry Potter).
| He spends more and more time perfecting his online Mr. Cool. And he
feels pressure to perform him all the time because that is who he is on
| Facebook.
At first Brad thought that both his Facebook profile and his college 48
| essays had gotten him into this “bad way” of thinking, in which he reduces
| himself to it a stereotype. Writing his Facebook profile felt to him like
assembling cultural references to shape how others would see him. The
college essay demanded a victory narrative and seemed equally unhelp-
ful: He had to brag, and he wasn't happy. But Brad had a change of heart
about the value of writing his college essays. “In the end I learned a lot
about how I write and think—what I know how to think about and some
things, you know, I really can’t think about them well at all.” T ask him %f
Facebook might offer these kinds of opportunities. He is adamant that. it
does not: “You get reduced to a list of favorite things. ‘Fi's,t your favorite
Music’'—that gives you no liberty at all about how to say it. Brad pays that
na conversation, it might be interesting that on a trip to Europe with my
Parents, T got interested in the political mural art in Belfast. But on a Face-

%k page, this is too much information. It would be the kiss Of.de,a;t.lz.pToo
Much, too soon, too weird. And yet . - - it 1S part of who L am, Isnt it . .
: \ o worry that you put down

OUare agked t i You have t
. o make a lot of lists. YO X ;
the right’ bandio ey don’t put down some Polish novel that nobody. S
abyoH ose track of what is

i 4" And in the end, for Brad, it is too casy 1o 1
MPortant;

- the band Spoon over State Radio:9
Facebook . - - make you think that it
e and I say, “Oh, they like these
e really deep, and they're into
think it doesn’t matter, but . . .

What does it matter to anyone that I prefe
Or State Radio over Cake? But things like
'eally does matter . . . I look at someone’s“p r0ﬁ.1,

ands.” I'm like, “Oh, they're a poser,” OF theyT

800d music.” We all do that, I think- And then I
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it does matter. Those minute detaﬂﬁgr .

the thing is, in the world of Faceboo .

do matter.
:

rries that if he is modest and ¢

: N t 49 :I.
S0 complishments, he will be Passeq
put down all of his interests and ac 4 s strengths Wil uriseie

ars that to talk about his. » mly
IO\I\frl;élgc)lffttﬁZsaelsc%fleflicts about self presentation jare n}ir’ e }? d(,)les,,(%‘?g‘_{e
or to Facebook. What is new is living them out in Pul' 1}C1: 3 aring gygty :
mistake and false step. Brad, attractive and a,ccomp 1shed, SUIHSSIRENIN.
with the same word Nancy uses: “Stress. That.s ,\’Nhat 1t comes down ¢
for me. It’s just worry and stressing out about it. Now Brad Snly Wa:ms
to see friends in person or talk to them on the ”telephone. I can just
act how I want to act, and it’s a much freer way.” But who will answer
the phone?

Brad, like many of his peers, WO

o
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walk into a lamppost or other obstruction while attending to a mobile device. This
is not surprising because research reported that “62 per cent of Britons concen-
trate so hard on their mobile phone when texting they lose peripheral vision.” See
Charlie Sorrel, “Padded Lampposts Cause Fuss in London,” Wired, March 10, 2008,
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pert Jay Lifton, The Protean Self. Human Resil; 3 ;
f{\?ew vork: Basic Books| 1093} ilience in an Age of Fragmentation

Lifton shared .thlS story at a meeting of the Wellfleet Seminar in October 2009, an
annual gathering that beg«:m as a forum for Erikson and his students as the tur'ned
heir attention to psychohistory. i

The performances of everyday life-—playing the roles of father, mother, child, wife
husband, life partner, worker—also provide “a bit of stress.” T}'xere is r(;om fo’r con:
siderable debate a!?out how much online life really shares with our performances
of self in “real life.” Some look to the sociology of “self-presentation” to argue that
online and off, we are always onstage. Erving Goffman, The Presentation of Self in
Everyday Life (Garden City, NY: Doubleday Anchor, 1959).

.ding as a Writer: Analyzing Rhetorical Choices

. In her opening two sections, Turkle demonstrates that comparison be-
iween the past and present is part of her argumentative strategy. As you
read through her examples, consider the extent to which she is analyzing
or judging (or both) these new strategies and habits of using technology.
You might begin, for example, with her claims in paragraph 5: “Intimacy
without privacy reinvents what intimacy means. Separation, too, is being
reinvented.” Try marking places in her opening two sections where she
offers examples, and places where she evaluates or makes claims about
the examples. Where do they overlap?

. Turkle opens with an example from an interview with an 18-year-old, and
she uses interviews with teenagers and parents throughout her piece to
help make her point. Discuss the effectiveness of this as a way of offer-
ing evidence. What are the strengths and limitations of these kinds of

examples?

\"iting as a Reader: Entering the Conversation of Ideas

contrasts with Jane McGonigal's opti-

- Turkle’s term “the tethered self” . .
y. Compose an essay In which

mism about the power of collective play. Cc y in
you apply these authors’ ideas to a specific video game, considering the

strategies and goals of the game, and the significance you see in the inter-
section of technology, emotion, and social values. What conclusions can

You draw?

- How do Turkle’s concerns and insights about technology intersect with
Constance Steinkuehler and Sean Duncan’s interest i tec'}élnolo.gy arﬁd
education (Chapter 12)? Write an essay that takes ¥nto gon51derattlolr)1 t'1§
Multiple perspectives on technology in thes}e readlngsl Hyor el;o‘c;es lz)lur
Your own argument about the exte ich techno g;ggtilrzlspe i

lives, Anchor your claims with speci

a .
nd your own experiences.

nt to wh
fic examples, both fr:



